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Table 2.1  









Adapted from Shaping Middle Schooling in Australia: A Report of the National Middle 
Schooling Project (pp. 29-30), by R. Barratt, 1998, Deakin West, ACT: Australian Curriculum 
Studies Association. 	Barratt’s	(1998)	list	of	learning	needs	span	a	range	of	developmental	characteristics	associated	with	adolescence,	however	some	aspects	of	
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Figure 2.1. Capacity building for learning communities. Adapted from Profound 
Improvement: Building Capacity for a Learning Community 2nd Edition (p. 16), by C. Mitchell 







Table 2.2    









Adapted from “Using Assessment Tools as Frames for Dialogue to Create and Sustain 
Professional Learning Communities,” by K. K. Hipp & J. B. Huffman, 2007, In L. Stoll, & K. S. 
Louis (Eds.), Professional Learning Communities: Divergence, Depth and Dilemmas (p. 121). 




Table 2.3  
Inhibitors for High School Professional Learning Communities       
	1. Structural	Impediments	-	particularly	high	school	timetables,	which	often	leave	little	time	for	teacher	collaboration.	Demands	on	teachers’	time	such	as	paperwork,	classroom	management	tasks	and	multiple	course	preparation	also	impedes	on	teachers’	abilities	to	work	collaboratively.			2. High	School	Leadership	-	it	is	difficult	for	high	school	leaders	to	provide	instructional	advice	or	serve	as	a	model	across	a	wide	range	of	teaching	areas.			3. Professional	Culture	–	traditional	norms	of	teaching	subjects	rather	than	teaching	students	shape	teachers’	self	concept,	perceptions	of	professional	responsibilities	and	attitudes	towards	students.			4. Culture	of	Student	Disrespect	Towards	Teachers	–	disrespect,	which	can	lead	to	violence,	cheating	and	discipline	problems	place	extra	demands	on	teachers.	Disrespect	and	perceived	lack	of	support	can	draw	away	from	teachers’	professional	commitment.			5. External	Contexts	–	political	pressure	and	increased	accountability	affect	teachers’	abilities	to	work	in	professional	learning	communities.	Often	teachers	focus	heavily	on	performance	tests,	which	creates	competition	amongst	departments	and	individual	teachers.	Such	pressures	are	a	disincentive	for	teachers	to	spend	time	critically	evaluating	their	own	practice.	 	
 
Adapted from “Building Professional Learning Communities in High Schools: Challenges and 
Promising Practices," by M. W. McLaughlin & J. E. Talbert, 2007, In L. Stoll, & K. S. Louis 
(Eds.), Professional Learning Communities: Divergence, Depth and Dilemmas (pp. 152-153). 















Table 2.4  

























Adapted from Developing Teacher Leaders, 2nd Edition (p. 3), by F. Crowther, M. Ferguson, 














Table 2.5  
Overview of the Five Facets of Trust  
Benevolence	 Having	confidence	that	another	party	has	your	best	interests	at	heart	and	will	protect	your	interests	is	a	key	ingredient	of	trust.	Reliability	 Reliability	refers	to	the	extent	to	which	you	can	depend	upon	another	party	to	come	through	for	you,	to	act	consistently,	and	to	follow	through.	Competence	 Similar	to	reliability,	competence	has	to	do	with	belief	in	another	party’s	ability	to	perform	the	tasks	required	by	his	or	her	position.	For	example,	if	a	principal	means	well	but	lacks	necessary	leadership	skills,	he	or	she	is	not	likely	to	be	trusted	to	do	the	job.	Honesty	 A	person’s	integrity,	character	and	authenticity	are	all	dimensions	of	trust.	The	degree	to	which	a	person	can	be	counted	on	to	represent	situations	fairly	makes	a	huge	difference	in	whether	or	not	he	or	she	is	trusted	by	others	in	the	school	community.	Openness	 Judgements	about	openness	have	to	do	with	how	freely	another	party	shares	information	with	others.	Guarded	communication,	for	instance,	provokes	distrust	because	people	wonder	what	is	being	withheld	and	why.	Openness	is	crucial	to	the	development	of	trust	between	supervisors	and	subordinates,	particularly	in	times	of	increased	vulnerability	for	staff.		
 
Adapted from Building Trusting Relationships for School Improvement: Implications for 
Principals and Teachers (pp. 4-5), by C. Brewster, & J. Railsback, 2003. Retrieved from 
http://educationnorthwest.org/webfm_send/463 	
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The	benefits	of	trust	in	relation	to	school	improvement	and	school	effectiveness	are	well	established.	Trust	is	thought	to	mitigate	uncertainty	and	vulnerability	during	school	reform;	assist	in	decision-making;	promote	greater	understanding	of	the	roles,	expectations	and	obligations	of	people	within	schools;	and	increase	school	leaders’	ability	to	make	decisions,	as	teachers	and	parents	will	believe	in	the	good	intentions	of	trusted	leaders	(Bryk	&	Schneider,	2002).	Cosner	(2009)	writes	that	trust	is	vital	in	building	school	capacity	because	it	supports	the	development	of	individual	teacher	capacity	as	well	as	knowledge	and	skills	that	are	necessary	for	carrying	out	school	improvements.	Cosner	(2009)	identifies	the	following	benefits	of	trust	in	school	improvement:	1. Trust	reduces	uncertainty	and	predispositions	people	to	cooperate	during	social	interactions;	2. Trust	promotes	information	exchanges	between	colleagues;	3. Trust	acts	as	a	support	for	conflict	resolution;		4. Trust	between	colleagues	contributes	to	the	psychological	safety	of	others;	and		5. Trust	has	a	positive	impact	on	teamwork,	task	performance	and	perceptions	of	support	within	an	institution.	Kochanek	(2005)	highlights	that	trust	is	significant	to	school	improvement	as	it	facilitates	conversations	between	teachers	that	focus	on	improving	practice.		Bryk	(2010)	also	argues	that	trust	acts	as	a	“lubricant”	for	change	and	a	“moral	resource”	for	sustaining	the	difficult	task	of	school	improvement	(Bryk,	2010,	p.	27).			Whilst	there	appears	to	be	consensus	amongst	researchers	that	trust	is	a	key	ingredient	in	improving	and	enhancing	interpersonal	capacity	within	schools,	there	is	less	agreement	when	it	comes	to	practical	advice	for	schools	on	how	to	build	trust.	A	useful	model	for	building	trust	in	schools	comes	from	Kochanek	(2005)	who	draws	on	Bryk	and	Schneider’s	(2002)	theory	of	trust	in	order	to	create	a	trust	building	framework.	The	model	begins	by	“setting	the	stage	for	positive	interactions”	which	in	turn	creates	an	environment	from	within	which	trust	building	is	possible	(Kochanek,	2005,	p.	19).	This	setting	of	the	stage	is	led	by	the	school	principal	and	involves:	(1)	communicating	a	vision	of	doing	what	
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is	best	for	students,	and	(2)	reshaping	the	school	or	school’s	faculties	to	create	a	cohesive	and	competent	team	(Kochanek,	2005).	As	Kochanek	(2005)	explains,	by	bringing	together	a	team	of	teachers	with	more	compatible	beliefs,	trust	is	more	likely	to	result.			Following	this	setting	of	the	scene,	Kochanek’s	(2005)	model	then	prompts	the	fostering	of	low-risk,	followed	by	high-risk	exchanges	amongst	the	school	community,	particularly	teachers.	Low-risk	exchanges	need	to	be	respectful	and	promote	personal	regard	(Kochanek,	2005).	Low-risk	exchanges	are	characterised	by	the	following	three	points.	Low	risk	exchanges:	1. Are	purely	social	in	nature	and	often	simply	involve	conversation;	2. May	be	arranged	around	easily	accomplished	projects;	and	3. Come	in	the	form	of	daily	informal	social	interaction	or	special	school	events.	 (Adapted	from	Kochanek,	2005,	pp.	22-23)		The	second	step,	high-risk	exchanges,	encourages	people	to	work	together	to	make	schools	better	(Kochanek,	2005).		These	types	of	exchanges	are	likely	to	promote	respectful	judgements	of	competence	and	in	time	will	increase	the	overall	competency	and	integrity	of	staff	(Kochanek,	2005).	Possible	outlets	for	high-risk	exchanges	include:	year	level	meetings;	various	school	committees;	faculty	meetings;	peer-assessments	or	evaluations;	increased	shared	decision-making;	and	home-school	connections	such	as	newsletters,	daily	bulletins,	and	parent	committees	(Kochanek,	2005).	Technology	opens	further	outlets	for	both	high-risk	exchanges	such	as	teacher-parent	contact	via	Email;	school	websites	and	blogs;	and	content	management	systems	for	learning.	Two	pivotal	activities	regarding	high-risk	engages	include	developing	a	school	vision	or	mission	to	determine	what	it	is	that	students	need	and	what	the	school	is	aiming	to	achieve,	as	well	as	a	strategic	plan	centred	on	improving	the	productivity	of	the	school	(Kochanek,	2005).	Kochanek	(2005)	explains	that	promoting	successful,	high-risk	exchanges	and	interactions	involve:	1. Implementing	formal	structures	where	people	can	engage	in	high-risk,	complex	interaction;	2. Developing	a	school	vision	or	mission	statement;	
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3. Pursuing	a	strategic	action	plan	to	increase	the	productivity	of	the	school;	and	4. Shifting	control	from	administrators	and	formal	leaders	to	teachers	(distributed	leadership).			 	 	 	 	 	 Adapted	from	Kochanek	(2005,	p.	32)		Figure	2.2	taken	from	Kochanek	(2005,	p.	19)	shows	the	full	scope	of	the	model	including	how	each	of	the	processes	relate	to	Bryk	and	Schneider’s	(2002)	theory	of	trust.			
	
Figure 2.2. Trust building model. Adapted from Building Trust for Better Schools: 














support	in	transferring	professional	development	ideas	into	the	classroom;	lack	of	systemic	evaluation	of	professional	development	activities;	and	professional	development	planners	failing	to	recognise	the	learning	characteristics	of	teachers	(Diaz-Maggioli,	2004).		Archibald	et	al.	(2011,	p.	3)	suggest	that	schools	and	education	systems	need	to	commit	to	what	they	term	“high-quality	professional	learning	activities”	which	have	the	following	five	characteristics:	1. Alignment	with	school	goals,	state	and	district	standards	and	assessments,	and	other	professional	learning	activities	including	formative	teacher	evaluation;	2. Focus	on	core	content	and	modelling	of	teaching	strategies	for	the	content;	3. Inclusion	of	opportunities	for	active	learning	of	new	teaching	strategies;	4. Provision	of	opportunities	for	collaboration	amongst	teachers;	and	5. Inclusion	of	embedded	follow-up	and	continuous	feedback.			In	2012,	the	Australian	Institute	for	Teaching	and	School	Leadership	[AITSL]	(2012)	published	the	Australian	Charter	for	the	Professional	Learning	of	
Teachers	and	School	Leaders	document,	which	provides	modern,	research-based	guidelines	on	professional	learning	for	Australian	teachers.	Like	Archibald	et	al.	(2011),	AITSL	(2012)	argue	for	professional	learning	that	is	linked	directly	to	individual	school	goals	and	meeting	the	learning	needs	of	students.	They	also	argue	for	professional	learning	that	is	relevant,	collaborative	and	future-focussed	(AITSL,	2012).			Establishing	organisational	structures	that	are	supportive	of	ongoing	professional	development	and	learning	is	an	important	element	in	building	organisational	capacity.	Organisational	supports	such	as	establishing	learning	teams	and	opening	spaces	that	encourage	collaboration	and	networking	within	and	beyond	schools	are	important	first	steps	in	building	organisational	capacity	for	professional	learning	(Mitchell	&	Sackney,	2000).	Archibald	et	al.	(2011)	argue	that	professional	learning	is	most	effective	when	it	forms	part	of	an	
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Table 2.6  





collaboration	 - Sharing	information	on	conflicts	and	issues	with	students,	peers,	parents,	policies	and	practices	- Discussing	issues	at	team	meetings	- Taking	action	to	support	members	faced	with	the	above	issues/conflict	- Discussing	teachers’	industrial	work	conditions	and	taking	action	to	improve	them	2.	Social	collaboration	 - Having	lunch	and	morning	tea	together	- Celebrating	one	another’s	birthdays/achievements	- Meeting	outside	of	work	for	social	activities	- Sharing	stories	about	themselves	and	their	families	- Support	each	other	in	times	of	need	- Engage	in	team	building	exercises	3.	Technical	collaboration	 - Sharing	of	materials	such	as	worksheets,	lesson	plans,	programs,	books	and	equipment	- Sharing	practical	advice	on	teaching	- Sharing	professional	advice	on	compliance	with	regulations	and	bureaucracies	4.	Collaborative	planning	 - Democratically	determining	team	policies	and	decisions	on	things	such	as	timetables,	class	allocations,	assessment	and	recording	- Collaborative	lesson	planning	- Collaborative	curriculum	planning	5.	Academic	collaboration	 - Discussing	educational	journal	articles	at	team	meetings	- Engage	in	professional	dialogue	(sharing	ideas	from	professional	development	days,	extra	study	and	experiences)	during	break	times	- Collectively	analysing	and	reflecting	on	the	value,	purpose	and	direction	of	their	work.	6.	Joint	classroom-based	
work	 - Conducting	joint	action	research	and	action	learning	projects	to	research	their	own	teaching.	- Visiting	each	other’s	classrooms	and	observing	each	other	teach	- Providing	each	other	with	feedback	on	observed	classes	- Jointly	and	critically	examining	samples	of	students’	work	- Showing	and	discussing	videos	of	themselves	teaching	- Engaging	in	sustained	peer	coaching	(e.g.	Cycles	of	modelling/demonstrating,	observing,	critiquing,	acting	on	feedback)	- Team	teaching	and	critiques	of	joint	work		
 
Adapted from “A Typology of Teacher Collaboration in Middle Schools,” by R. Chadbourne, 



































Table 3.1  















Table 3.2  
Overview of Data Collection 
























































Figure 3.1. Interactive Model for Qualitative Data Analysis. Adapted from Qualitative Data 
Analysis – An Expanded Sourcebook, 2nd Edition (p.12), by M. B. Miles and A. M. 







Table 3.3  




























































































Table 4.1  
Participants’ Pseudonyms 






Table 4.2  
Summary of St. John’s College’s Rationale for Year 9 Reform 


















or	 even	 on	 its	 own.	 There	 were	 about	 eight,	 if	 I	 was	 lucky,	 kids	 that	 were	
actually	 interested	 in	 learning	 something	 and	 then	 there	 was	 a	 bunch	 of	





















































































































































































































Table 4.3  
Summary of St. John’s College’s Vision for Year 9 Reform 











































































































































of	 what	 the	 new	 campus	 will	 look	 like,	 feel	 like	 and	 sound	 like.	 I	 was	 quite	
surprised	by	how	similar	the	responses	were.	Many	teachers	said	that	they	would	
see	happy	more	engaged	students.	This	might	mean	that	one	of	 their	goals	 for	
the	 campus	will	 be	 to	 engage	 students	 in	 their	 learning	more	 fully.	 There	was	
also	 consensus	 on	 seeing	 more	 respect	 and	 better	 relationships	 at	 the	 new	
campus.	 This	 might	 mean	 that	 teachers	 are	 wanting	 to	 see	 a	 focus	 on	
relationships	 at	 the	 new	 campus	 and	 see	 the	 opportunity	 to	 really	 improve	
relationships	in	the	new	setting.”	 Rebecca,	Researcher	and	Year	9	Teacher		When	I	reflected	on	my	own	personal	vision	for	the	campus,	engaging	students	in	their	learning	was	high	on	my	list	of	priorities.	The	following	excerpt	from	my	participant	 observations	 journal	 shows	 my	 personal	 vision	 for	 more	 engaged	
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learners	 at	 the	 new	 Year	 9	 campus.	 It	 also	 begins	 to	 unpack	 what	 might	 be	needed	to	achieve	such	engagement:	
	
“So	what	do	I	want	to	actually	see	in	Year	9?	Well,	I	guess	like	the	other	teachers	

































































































































































































































































5.1 Introduction	Teachers	play	many	different	roles	in	their	daily	professional	lives	and	in	their	careers.	These	roles	are	constantly	developing,	changing	and	adapting	to	new	contexts	and	circumstances.	Teachers’	roles	evolve	even	more	with	school	change	and	reform.	In	this	chapter,	I	present	findings	in	relation	to	Research	Sub-questions	2	and	3,	which	asked:		Research	Sub-Question	2:	 “What	roles	do	teachers	play	in	the	reform	process?”	Research	Sub-Question	3:	 “What	do	teachers	engaged	in	Year	9	reform	perceive	
their	professional	learning	needs	to	be?”		This	chapter	presents	eight	key	roles	that	teachers	played	during	their	experiences	of	Year	9	reform.	The	roles	described	in	this	section	are	not	intended	to	represent	the	full	spectrum	of	teachers’	work	in	reform.	They	are	instead,	a	way	of	organising	the	various	facets	of	the	Year	9	teachers’	experience	of	reform	at	St.	John’s	College.	Findings	in	response	to	Research	Sub-Question	3	are	presented	in	Section	5.9,	which	explores	the	role	of	teachers	as	learners	within	the	reform.	Table	5.1	presents	the	list	of	eight	roles	and	the	sub-sections	where	they	are	discussed	in	this	chapter.			The	role	titles	were	derived	during	the	data	analysis	process,	which	involved	reducing	then	grouping	data	on	teachers’	experience	into	various	theme	based	data	tables	(see	Section	3.6).	I	collected	data	for	this	section	of	the	findings	through	semi-structured	interviews,	participant	observations	and	Email	dialogues.	The	following	sections,	5.2	through	to	5.9,	present	findings	on	St.	John’s	College’s	Year	9	teachers’	experiences,	including	my	own,	in	relation	to	each	of	the	roles	presented	in	Table	5.1.			 	
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Table 5.1  





sections		 Elaborations	Risk-Takers	 Section	5.2		 5.2.1	Forgoing	the	Known	and	Familiar	for	Something	Unknown	and	Unfamiliar	5.2.2	Working	in	a	New	Team	5.2.3	Taking	on	Extra	Planning	and	having	this	Subject	to	Criticism	Vision-Makers	 Section	5.3	 	Advocates	 Section	5.4	 5.4.1	Adopting	a	Pro-change	Attitude	5.4.2	Defending	the	Reform	5.4.3	Sharing	Plans	and	Information	Planners	 Section	5.5	 5.5.1	Planning	Task	5.5.2	Planning	Conditions	Evaluators	 Section	5.6	 	Pragmatists	 Section	5.7	 5.7.1	Pragmatic	Knowledge	of	Teachers	5.7.2	Practical	Realities	of	Year	9	Reform	Team	Member	 Section	5.8	 	Learner	 Section	5.9	 5.9.1	Self-Perceived	Professional	Learning	Needs	of	the	Year	9	Team	5.9.2	Perceived	Individual	Professional	Learning	Needs		5.9.3	Perceived	Campus-Wide	Professional	Learning	and	Development	needs	5.9.4	Preferred	Modes	of	Professional	Development		





























































































































































































































































































































































































































































































































































































“[Our Year 9 Campus] is actually making me enjoy school this year, because everything is 
so new and it’s just exciting. Also being away from the other grades makes me feel a lot 
more comfortable walking around and things like that. The people here are coming together 





“In my opinion, the new campus is a good break from the normal system. It’s like a breath 















“It’s	not	always	 the	noisiest	 students	 that	 this	campus	has	had	an	 impact	on	–	
it’s	 often	 the	 quite	 underachievers,	 or	 the	 students	 that	 felt	 that	 they	 lacked	










































































































































week	 alternative	 programme,	 Rite	 Journey	 ceremonies,	 parent	 tours,	 [home	






during	 break	 times,	 teachers	 are	 visible;	 they	 are	 there	 and	 available.	 On	 one	
hand	this	is	a	good	thing	as	it	adds	to	the	sense	of	community	and	hopefully	to	



























































































































After	 analysing	 the	 full	 transcripts	 of	 interview	 data,	 I	 compiled	 a	 list	 of	professional	 learning	 topics	 that	were	mentioned	 by	 participants.	 I	was	 quite	surprised	by	the	 length	and	variety	 that	existed	within	 this	 list.	The	 full	 list	of	professional	learning	topics	the	participant	teachers	thought	might	be	beneficial	are	presented	in	Table	5.2.		
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Table 5.2  
Self-Perceived Professional Learning Needs of Year 9 Team 
Range	of	Topics	for	Professional	Learning	 Mentioned	by:	Arts	Pedagogy	Behaviour	management	Computing	Educational	change	Electronics	Differentiation	Habits	of	Mind	(thinking	dispositions)	Integrated	curriculum	Middle	Schooling	More	innovative	pedagogy		New	Australian	Curriculum	Online	content	management	systems	Religious	education	Separate	campus	Year	9	education	The	Rite	Journey	Programme		(Gender-based	adolescent	development	programme)	Teacher	evaluation	&	feedback	Teacher-student	relationships	Unit	planning	Working	with	adolescents	































































































































































































































































































































































































































































































Timeline for St. John’s College’s Year 9 Reform 
Dates	 Key	Tasks	within	the	Reform	2009	November/	December		 Head	of	Year	9	Curriculum	and	Head	of	Year	9	Pastoral	Care	are	selected	to	commence	work	in	2010.		2010	Mid-year		 Teachers	volunteer	to	join	the	Year	9	Team.		2010	December		 Staff	camp	for	interested	teachers	and	consolidation	of	Year	9	Team	membership.		2011	 • Planning	of	curriculum	and	other	programmes	for	Year	9	campus.	
• Teachers	planning	together	in	teams	overseen	by	the	Head	of	Year	9	Curriculum.	
• Building	of	the	Year	9	campus	commences.		2011	April	 • Year	9	teachers	given	their	teaching	allocation	for	2012.	


























































































































































































































































































































































































































	 • Encouraging	collective	responsibility	in	addressing	school-wide	challenges.	 Team-Member		
*Adapted from Developing Teacher Leaders, 2nd Edition (p.3), by F. Crowther, M. Ferguson, 












































































Table 7.4  
Vision Themes which Complement Extant Research 
Elements	of	Vision	 Themes	echoed	in	the	following	







Recommendations for Practice 
1. Schools	need	a	strategic,	research-guided	approach	to	manage	and	shape	all	phases	of	middle	years’	reform.		 2. School	reform	should	focus	on	building	all	three	facets	of	capacity.		 3. Schools	need	to	develop	collective	understandings	of	both	teacher	leadership	and	distributed	leadership.	Developing	teacher	leadership	becomes	a	key	tool	in	building	capacity.			
	
Recommendation	1:	 	Schools	need	a	strategic,	research-guided	approach	
	 	 	 	 to	manage	and	shape	all	phases	of	middle	years’		



















Recommendations for Future Research 
1. Further	studies	into	Year	9	education	and	Year	9	learners.		2. Research,	which	examines	the	effects	of	the	three	integrated	schools	model.		3. Further	theory	generating	studies	on	the	roles	of	middle	years’	teachers	in	reform.		4. Empirical	studies	which	examine	capacity	building	at	personal,	interpersonal	and	organisational	levels.		
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	 Recommendation	1:		 Further	studies	into	Year	9	education	and	Year	9		
	 	 	 	 learners.	This	research	provided	the	first	Tasmanian	perspective	on	the	rationale	and	vision	for	Year	9	reform.	Prior	to	this,	the	bulk	of	research	into	Year	9	education	stemmed	from	the	state	of	Victoria,	which	has	the	highest	concentration	of	Year	9	separate	campus	models	within	schools.	To	gain	an	even	greater	insight	into	the	state	of	Year	9	education,	research	and	data	is	needed	from	all	states.	Whilst	this	study	was	able	to	explore	rationale	and	vision	for	Year	9	reform	from	the	teacher’s	perspective,	it	did	not	examine	the	students’	points	of	view.	Investigating	students’	perspectives	would	help	reveal	more	holistic	understandings	of	Year	9	education	in	Australia,	Year	9	students’	educational	needs	and	the	impact	of	separate	campus	Year	9	reform	on	students.	
	
	 Recommendation	2:		 Research,	which	examines	the	effects	of	the	three		
	 	 	 	 integrated	schools	model.	The	findings	of	this	research	showed	that	separate	campus	Year	9	reform	is	not	only	a	structure	for	improving	the	educational	outcomes	of	Year	9,	but	also	a	means	for	whole	school	restructuring	in	the	secondary	sector.	The	three-integrated	sub-schools	model	that	was	adopted	by	St.	John’s	College,	as	part	of	their	Year	9	reform,	is	a	new	secondary	school	structure	that	has	not	been	investigated.	It	is	therefore	recommended	that	research	is	conducted	that	examines	the	ramifications	of	separate	campus	Year	9	reform	on	whole	school	communities;	and	the	effectiveness	of	the	three	integrated	schools	model	on	student	learning	in	all	three	sub-schools.		
	 Recommendation	3:	 Further	theory	generating	studies	on	the	roles	of		

























































































































































































































Title of Investigation:  Teachers’ Roles in the Implementation of Year 9 Reform 
 
Invitation: 
You are invited to participate in a research study into the implementation of Year 9 reform. 
The study is being conducted by the following people from the Faculty of Education at the 
University of Tasmania: 
 
Chief Investigators/Supervisors:  Dr. Tony Dowden  
Dr. Megan Short 
Person Conducting the Research:  Mrs. Rebecca Seward-Linger 
 
Permission to conduct this research project has been obtained from Mr. Lincoln Heath, 
Principal of St. John’s College.  
 
 
1. What is the purpose of this study? 
This study will be undertaken as part of the requirements for the Doctorate of Philosophy 
(PhD) degree. The purpose of this study is to investigate the grounds for and characteristics 
of Year 9 reform, as well as the roles and professional learning needs of teachers 
implementing such reform. The study will investigate factors that contribute to successful 
reform in Year 9 and beyond. 
 
 
2. Why have I been invited to participate? 
You are invited to participate in this study as a teacher or member of the Year 9 Leadership 
Group because your school is currently undergoing separate campus Year 9 reform. Your 
views and opinions are of great value to us in the conduct of this research. 
 
 
3. What does this study involve? 
Phase one of the research project will be conducted by the student researcher and will not 
directly involve participants. In Phase Two of the research however, participants will be 
asked to take part in a short interview (about 30 minutes in duration). The interviews will 
examine the motivation and vision behind the proposed Year 9 reform at your school and the 
benefits that the reform is considered to deliver to students.  
 
In Phase Three of the research, participants will be asked to complete an email dialogue 
with the researcher or series of paper surveys. The emails/surveys will be about teachers’ 
experiences, their roles and their professional learning needs associated with the proposed 
Year 9 reform. Participants will be able to choose which method they would like to use 
(email or paper surveys) and no discrimination will be made between the two. The 
researcher will use approximately 3 paper surveys or 3-6 (depending on data) emails in a 
dialogue with participants over a period of approximately 12 months. The length of 
responses will be entirely up to the participants themselves.  
 
It is very important that you understand that your involvement in this study is voluntary. 
While we would be pleased to have you participate, we respect your right to decline. There 
will be no consequences to you if you decide not to participate, and this will not affect your 
position in any way. If you decide to discontinue your participation at any time, you may do 
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so without providing an explanation. All information will be treated in a confidential 
manner and your name will not be used in any publication arising from the research. During 
data collection, interview and focus group transcripts as well as copies of surveys/email 
dialogues will be kept on file on the student researcher’s computer. This computer will be 
protected by the use of a computer password. On the completion of the researcher’s thesis, 
CD data files will be stored by the Chief Investigator in a locked cabinet at the University 
of Tasmania’s Newnham campus for a period of 5 years after which they will be destroyed.  
 
4. Are there any possible benefits from participating in this study? 
The findings of this study may be beneficial to participants by providing them with a better 
understanding of the processes involved in Year 9 reform and factors that assist successful 
school change. Participants may also benefit from the self-reflection, which will form part of 
the dialogue with the researcher. This may assist participants in clarifying their roles and 
needs when engaged in Year 9 reform.  
 
5. Are there any possible risks from participation in this study? 
No known risks.  
 
6. What if I have questions about this research? 
If you have any queries about this study please feel free to contact either 
 
Rebecca Seward-Linger on 0428049641 
Dr. Tony Dowden on 63243352 or 
Dr. Megan Short on 63243188 
 
We would be happy to discuss any aspect of the research with you. Once we have analysed 
the information we will be able to mail or email you a summary of the findings should you 
wish us to do so. You are again welcome to contact us to discuss any issue relating to the 
research after reading the findings.  
 
This study has been approved by the Tasmanian Social Science and Human Research Ethics 
Committee. If you have concerns or complaints about the conduct of this study, you should 
contact the Executive Officer of the HREC (Tasmania) Network on (03) 62267479 or email 
human.ethics@utas.edu.au. The Executive Officer is the person nominated to receive 
complaints from research participants. You will need to quote (HREC Project Number 
H11522). 
 
Thank you for taking the time to consider this study.  
If you wish to take part in it, please sign the attached consent form.  






Title	of	Project:		 Teachers’	Roles	in	the	Implementation	of	Year	9	Reform		 1. I	have	read	and	understood	the	‘Information	Sheet’	for	this	project.	2. The	nature	and	possible	effects	of	the	study	have	been	explained	to	me.		3. I	understand	that	the	study	involves	being	interviewed	in	small	groups	with	colleagues	and	the	completion	of	paper	or	email	surveys	over	a	period	of	approximately	12	months.		4. I	understand	that	there	are	no	specific	anticipated	risks	with	my	participation	in	this	study.		5. I	understand	that	all	research	data	will	be	securely	stored	on	the	University	of	Tasmania	premises	for	five	years	and	will	then	be	destroyed.	6. Any	questions	that	I	have	asked	have	been	answered	to	my	satisfaction.		7. I	agree	that	research	data	gathered	from	me	for	the	study	may	be	published	provided	that	I	cannot	be	identified	as	a	participant.		8. I	understand	that	the	researchers	will	keep	my	identity	confidential	and	that	any	information	I	supply	to	the	researchers	will	be	used	only	for	the	purpose	of	the	research.		9. I	agree	to	participate	in	this	investigation	and	understand	that	I	may	withdraw	at	any	time	without	effect,	and	if	I	so	wish,	may	request	that	any	data	I	have	supplied	to	date	be	withdrawn	from	the	research.		10. I	agree	to	keep	confidential	the	views	and	opinions	expressed	by	others	in	the	group	interviews	and	the	identities	of	those	taking	part.			
Name	of	Participant:	__________________________________________________________________			
Signature	 	 _______________________________________	 Date	 		/	 /20_____		-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-	-		
Statement	by	Investigator	I	 have	 explained	 the	 project	&	 the	 implications	 of	 participation	 in	 it	 to	 this	volunteer	 and	 I	 believe	 that	 the	 consent	 is	 informed	 and	 that	 he/she	understands	the	implications	of	participation.			
If	the	Investigator	has	not	had	an	opportunity	to	talk	to	participants	prior	to	them	participating,	
the	following	must	be	ticked.			 The	 participant	 has	 received	 the	 Information	 Sheet	 where	 my	 details	 have	been	 provided	 so	 participants	 have	 the	 opportunity	 to	 contact	 me	 prior	 to	consenting	to	participate	in	this	project.		
	
Name	of	Investigator:		 	 	 	 	 	 	 	 		
Signature	of	Investigator:	
	
______________________________________________________________________	 Date	 		/	 /20____	
	 292	
Appendix	C	
Interview	Schedule		
Year	9	Leadership	Group	
	
Introduction	
§ Tell	me	about	your	experiences	in	working	with	Year	9	students	and	staff.			
Early	Initiation	
§ How/where	did	the	idea	of	establishing	a	separate	Year	9	campus	
originate?	
§ Why	was	Year	9	chosen	as	the	year	group	worthy	of	reform?	
§ Do	you	think	that	special	needs	exist	among	Year	9	students?	If	so,	what	
are	they?	
§ How	and	in	what	way	do	you	believe	the	Year	9	campus	will	address	these	
needs?	
	
Year	9	Campus	Vision	
§ What	in	your	opinion	are	some	of	the	broad	goals	for	this	campus?		
§ How	do	you	believe	these	goals	have	been	established?	
§ In	your	view,	are	these	goals	widely	shared?	
§ In	your	opinion,	what	will	students	and	staff	experience	at	the	Year	9	
campus	that	is	new?	
	
Role	of	Teachers		
§ How	have	teachers	reacted	to	the	initiation	of	this	Year	9	reform?	
§ How	involved	have	regular	teachers	been	in	the	planning	for	the	Year	9	
Campus?	
§ Do	you	see	their	level	of	involvement	in	planning	for	the	reform	changing?	
Why/Why	not?	
§ What	will	you	be	expecting	of	Year	9	teachers	in	the	future?	
§ Do	you	think	that	Year	9	teachers	will	need	to	change/adapt	their	practice	
to	fit	the	new	campus?	
§ Do	you	see	the	opening	of	the	new	campus	as	a	transitional	process	for	
teachers?	
§ How	do	you	feel	teachers	will	cope	with	this	transition/change?	
	
Implementation	
§ What	do	you	believe	are	the	next	steps	in	implementing	the	Year	9	reform?	
§ How	do	you	intend	to	manage	this	process?	
§ What	role	do	you	believe	teachers	will	play	in	the	implementation?	
§ Do	you	foresee	any	professional	learning	needs	for	teachers	at	this	stage?	
	
Close	Questions/clarification.	Thank	participants	again	for	their	involvement.	
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Appendix	D	
Interview	Schedule	
Year	9	Teachers	
	
Introduction	
§ How	did	you	come	to	be	involved	in	the	Year	9	project?		
§ Tell	me	about	your	experiences	as	a	present	Year	9	teacher.			
Early	Initiation	
§ When	did	you	learn	about	the	idea	of	establishing	a	separate	campus	Year	
9	programme	at	the	College?	
§ How	do	you	think	the	idea	initiated?	
§ Why	do	you	believe	Year	9	was	chosen	as	a	year	group	worthy	of	reform?	
§ Do	you	think	that	special	needs	exist	among	Year	9	students?	If	so,	what	
are	they?	
§ How	and	in	what	way	do	you	believe	the	Year	9	campus	will	address	these	
needs?	
	
	
Year	9	Campus	Vision	
§ What	in	your	opinion	are	some	of	the	broad	goals	for	this	campus?		
§ In	your	view,	are	these	goals	widely	shared?	
§ In	your	opinion,	what	will	students	experience	at	the	Year	9	campus	that	is	
new?	
	
	
Role	of	Teachers		
§ In	this	early	stage,	how	do	you	feel	about	the	Year	9	reform?	
§ Can	you	describe	your	involvement	in	the	planning	of	the	campus?	
§ Do	you	believe	your	level	of	involvement	will	change	throughout	the	reform	
process?	If	so,	how?	
§ How	have	you	started	preparing	yourself	for	the	Year	9	reform?	
	
	
Implementation	
§ What	do	you	believe	are	the	next	steps	in	implementing	the	Year	9	reform?	
§ What	role	do	you	think	you	will	play	in	the	implementation	of	the	reform?	
§ Do	you	foresee	any	professional	learning	needs	for	teachers,	including	
yourself,	at	this	stage?	
	
	
Close	Questions/clarification.	Thank	participants	again	for	their	involvement.				
